
 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

Policy Name: Relationships and 

Sex Education 

      
Written by: Annalee Toon 

Date: July 2020 

Reviewed by:  

Date: 

Governor Approved – Name:   Signed:    Date: 

 



 

 

 

Aims 

This policy is designed to briefly outline the schools approach to Relationships and Sex Education 
within the statutory framework as defined in the statutory guidance for Relationships Education, 
Relationships and Sex Education (RSE) and Health Education document (2019). It provides 
additional guidance, which complements and reinforces the statutory guidance.   

At Gaddesby Primary School we believe that: 

 RSE is lifelong learning about ourselves including our emotions, self-esteem, relationships, rights 
and responsibilities and sex education.  

 RSE is an entitlement for all young people. Difference and diversity must be considered when 
delivering RSE but not limit the pupils access to quality RSE education. This includes special 
educational needs or disability, gender, sexual orientation (LGBT) and age, nationality, religion, 
cultural and linguistic background. 

 RSE is most effective when provided in the wider context of social and emotional development. 
In our school, successful RSE is firmly rooted in personal, social and health education (PSHE).  

 RSE must enable young people to gain information, develop and transfer skills and explore 
attitudes and values, in order to support informed decision-making.  

 RSE must ensure that the needs of all pupils are appropriately met, and that all pupils 
understand the importance of equality and respect as set out in the Equality Act 2010.  

The RSE curriculum should teach pupils how to keep themselves and their personal information 
safe while online, which is reflected in our school ICT policy.  

 

At Gaddesby Primary School, together we… 
- know what learning is. We challenge ourselves, set high standards and embrace creative minds. 
- develop flexibility for future learning and have high aspirations for the future. 
- respect the environment and the diversity of local and global communities. 
- nurture self-esteem, resilience and respect for oneself and others. 

This policy is designed to reflect this and enhance the teaching of our core school values: 

Positivity 

Respect 

Aspiration 

Curiosity 

Teamwork 

Resourcefulness 

Creativity 

Resilience 

 

 

 



 

 

 

Other school policies that are relevant to our provision of RSE are: 

 PSHE  

 ICT Safety 

 Safeguarding and Child Protection 

 Science 

 Behaviour 

 Anti-bullying 

 Inclusion 

 Equality 

 

Statutory Requirements 

The Relationships Education, Relationships and Sex Education and Health Education (England) 
Regulations 2019, made under sections 34 and 35 of the Children and Social Work Act 2017, make 
Relationships Education compulsory for all pupils receiving primary education and Relationships 
and Sex Education (RSE) compulsory for all pupils receiving secondary education. They also make 
Health Education compulsory in all schools except independent schools. 

We offer all pupils a curriculum that is broad and balanced, including requirements to teach science 
which includes the elements of sex education contained in the science curriculum.  

In teaching RSE, we are required by our funding agreements to have regard to guidance issued by 
the secretary of state as outlined in section 403 of the Education Act 1996. 

 

2a The Academy Trust must have regard to any Guidance, further to section 403 of the Education 

Act 1996, on sex and relationship education to ensure that children at the Academy are protected 

from inappropriate teaching materials and that they learn the nature of marriage and its 

importance for family life and for bringing up children. The Academy Trust must also have regard to 

the requirements in section 405 of the Education Act 1996, as if the Academy were a maintained 

school.  

  

At Gaddesby Primary School we teach RSE as set out in this policy. 

This policy has been shared and discussed with staff, governors and our parents and was ratified by 
the Local Advisory Board in July 2020. 

 

 

https://www.gov.uk/government/consultations/relationships-and-sex-education-and-health-education
http://www.legislation.gov.uk/ukpga/1996/56/contents


 

 

 

Curriculum 

Our curriculum is set out as per Appendix 1 but we may need to adapt it as and when necessary. 

We have developed the curriculum taking into account the age, needs and feelings of pupils. If 
pupils ask questions outside the scope of this policy, teachers will respond in an appropriate 
manner. Further details about this can be found in the ‘Delivery of RSE’ section. 

Primary sex education will focus on: 

 Preparing boys and girls for the changes that adolescence brings. 

 How a baby is conceived and born. 

For more information about our curriculum, see our curriculum map in Appendix 1. 

 

Delivery of RSE  

RSE is taught within the personal, social, health and economic (PSHE) education curriculum. 
Biological aspects of RSE are taught within the science curriculum, and other aspects are included in 
religious education (RE). 

Pupils also receive stand-alone sex education sessions in year 6. Ground rules will be established in 
class and children reminded of these throughout. We aim to create a safe environment within 
which all children will feel able to ask questions and discuss issues openly. For any child wishing to 
discuss something individually, relating to lesson content, an opportunity will be provided. 

Special consideration will be given when teaching particularly sensitive content and staff will be 
fully aware of the children in their class and how they might relate to the lesson content. This 
includes the needs of all children as set out in the aims of this policy. 

Distancing techniques will be employed in our RSE, as with other areas of the PSHE curriculum. In 
order to protect children’s privacy, we will employ teaching and learning strategies which enable 
them to discuss issues without disclosing personal experience. For example, we will use fiction, 
puppets, case studies, role-play and videos to enable children to share ideas and opinions and to 
practice their decision-making skills in a safe learning environment. A questions box will be 
provided for the children to put in questions that they don’t feel comfortable asking out aloud. 

Our curriculum supports the statutory requirements for Key Stage 1 and 2 set out by the DfE. 
Relationships education focuses on teaching the fundamental building blocks and characteristics of 
positive relationships including: 

 Families and people who care for me 

 Caring friendships 

 Respectful relationships 

 Online relationships 

 Being safe 

These areas of learning are taught within the context of family life taking care to ensure that there 
is no stigmatisation of children based on their home circumstances (families can include single 
parent families, LGBT parents, families headed by grandparents, adoptive parents, foster 
parents/carers amongst other structures) along with reflecting sensitively that some children may 



 

 

 

have a different structure of support around them (for example: looked after children or young 
carers). 

In order to ensure our RSE curriculum meets the needs of all: 

 We will not promote one particular lifestyle over another 

 We will not seek to gain consensus, but will accept and celebrate difference 

 We will encourage respect and discourage abuse and exploitation 

 We will not ask children to represent the views of a particular religious or cultural group to 
their peers, unless they choose to do so 

We understand the importance of ensuring all children receive their entitlement to RSE, as stated in 
the aims of this policy. In relation to those with special educational needs or disability, we will 
review our programme to ensure that provision is made for those with additional needs. We will 
consider: 

 Their level of vulnerability 

 Their need to learn and demonstrate appropriate behaviour 

 Their need to develop self-esteem and positive body image 

 The management of personal care 

 The need to involve all staff, including ancillary staff and carers, in policy development, 
planning and training 

 Clarity about sources of support for pupils 

We acknowledge that sensitive and potentially difficult issues will arise in RSE as children will 
naturally share information and ask questions. When spontaneous discussion arises, it will be 
guided in a way which reflects the stated school aims and curriculum content for RSE. As a first 
principle we will answer questions relating to the taught planned curriculum for that age group to 
the whole class. We will answer questions relating to areas beyond the taught planned curriculum 
for that age group, in a sensitive and age appropriate way only to the child or children who have 
asked the question. If a member of staff is uncertain about the answer to a question, or indeed 
whether they wish to answer it they will seek guidance from senior leaders.  

When answering questions, we shall ensure that sharing personal information by adults, pupils or 
their families is discouraged. Where a question or comment from a pupil in the classroom indicates 
the possibility of abuse, teachers will pass this information to the designated person for child 
protection in line with school policy.  

Ground rules are essential to provide an agreed structure to answering sensitive or difficult 
questions. Staff will be careful to ensure that their personal beliefs and attitudes do not influence 
the teaching of relationships and sex education. To minimise embarrassment a child might feel, a 
safe environment will be established to promote confidence in asking questions, although the 
sessions will be mixed sex, a separate session will be offered to boys and girls to create an 
environment where they feel comfortable to ask questions. Children will be encouraged to use the 
correct medical terminology for the body parts to dispel myths and minimise confusion. 

For more information about our RSE curriculum, see Appendix 1. 

 



 

 

 

Roles and responsibilities 

We regard it as the shared responsibility of all adults working in the school to respond 
appropriately to a child’s request for information and advice. All staff are encouraged to access 
support from colleagues where necessary. 

The Advisory board  

The Advisory board will ensure that the RSE consultation and personalisation of the policy reflects 
the context and curriculum of the school and its community.  

  

The Head Teacher  

The head teacher is responsible for ensuring that RSE is taught consistently across the school, and 
for managing requests to withdraw pupils from non-statutory components of RSE (see ‘Working 
with Stakeholders and Parents’ Right to Withdraw’ section).  

  

Staff  

Staff are responsible for:  

 Delivering RSE in a sensitive way 

 Modelling positive attitudes to RSE  

 Monitoring progress  

 Responding to the needs of individual pupils  

 Responding appropriately to pupils whose parents wish them to be withdrawn from the 
non-statutory components of RSE  

Staff do not have the right to opt out of teaching RSE. Staff who have concerns about teaching RSE 
are encouraged to discuss this with the head teacher 

  

Pupils  

Pupils are expected to engage fully in RSE and, when discussing issues related to RSE, treat others 
with respect and sensitivity.  

  

PSHE Lead  

The PSHE Lead is responsible for reviewing and evaluating RSE at our school. The PSHE Lead will 
report to the Head Teacher in this task.  

Staff will be assisted in their planning and delivery of the ‘Curriculum for RSE’ by the PSHE Lead who 
will, with support, provide lesson support and activities for colleagues, collate assessments, liaise 
with PSHE advisors, plan INSET to meet staff needs and liaise with visitors who support the RSE 
curriculum. 

 

 



 

 

 

Working with Stakeholders and Parents’ right to withdraw  

Parents and carers are the key figures in supporting their children through the emotional and 
physical aspect of growing up. We recognise that many children would prefer to receive 
information about RSE from their parents and carers. Therefore, we seek to work in partnership 
with parents and carers when planning and delivering RSE. We will encourage this partnership by:  

 Informing parents and carers by letter of our school RSE curriculum  

 Providing parents with an opportunity to comment on RSE within school and voice any 
concerns  

 Inviting parents to learn more about resources and activities used in RSE  

 Gathering parents’ views on the RSE Policy and taking these into account when it is being 
reviewed  

 Informing parents and carers about the RSE programme as their child joins the school 
through the school brochure/prospectus/website  

 Providing supportive information about parents’ role in RSE  

 Inviting parents to discuss their views and concerns about RSE on an informal basis 

Parents have the right to withdraw their children from part or all the non-statutory components of 
sex education within RSE, with the exception of the objectives included in the National Curriculum 
for science. 

Requests for withdrawal should be put in writing and addressed to the head teacher. 

Alternative work will be given to pupils who are withdrawn from sex education. 

 

Training  

Staff are trained on the delivery of RSE as part of their ongoing CPD. 

The head teacher and/or PSHE Lead will also invite visitors from outside the school, such as school 
nurses or sexual health professionals, to provide support and training to staff teaching RSE when 
needed.   

 

Assessment, Monitoring and Reporting arrangements 

Children’s development in RSE is monitored by class teachers as part of our internal assessment 
systems. Self-assessment is an important part of learning in Relationships Education and PSHE and 
children will be encouraged to reflect on their own learning throughout the units. 

Monitoring and evaluation of the policy is the responsibility of the Senior Leadership Team and the 
Local Advisory Board. Information will be gathered from the head teacher, the PSHE Lead, Ofsted 
and parents to inform judgements about effectiveness. 

The policy will be formally reviewed every year. The next review will take place in 2021. 

 

 



 

 

Appendix 1: 

 

The RSE programme will complement the content of the National Curriculum for science 2014 
for years 1 – 6. 

Early Years Foundation Stage 

Personal, social and emotional development involves helping children to develop a positive 
sense of themselves, and others; to form positive relationships and develop respect for each 
other; to develop social skills and learn how to manage their feelings; to understand 
appropriate behaviour in groups; and to have the confidence in their own abilities. (DFE, 2017)       

Years 1 and year 2   

Noticing that animals, including humans have offspring which grow into adults. Find out and 
describe the basic needs of animals including humans for basic survival. Describe the 
importance for humans of exercise, eating the rights amounts of different types of food, and 
hygiene.   

Lower key stage 2 (Years 3 and 4)   

Identify that animals, including humans need the right types and amount of nutrition and that 
they cannot make their own food; they get nutrition from what they eat. Identify that humans 
and some animals have skeletons and muscles for support, protection and movement.   

Upper key stage 2 (Years 5 and 6)     

Describe the differences in the lifecycles of a mammal and amphibian and insect and a bird.  
Describe the life process of reproduction in plants and animals. Describe the changes as 
humans develop to old age. Pupils should draw a timeline to indicate stages in the growth and 
development of humans. They should learn about the changes experienced in puberty. Pupils 
could work scientifically by researching the gestation periods of other animals and comparing 
them with humans by finding out and recording the length and mass of a baby as it grows.   
(National Curriculum) 

 

Relationships and sex education curriculum map 

EYFS – Early Learning Goals 

Health and Self-Care Children know the importance for good health of physical exercise, 
and a healthy diet, and talk about ways to keep healthy and safe. 
They manage their own basic hygiene and personal needs 
successfully, including dressing and going to the toilet independently. 

Managing Feelings 
and Behaviour 

Children talk about how they and others show feelings, talk about 
their own and others’ behaviour, and its consequences, and know 
that some behaviour is unacceptable. They work as part of a group or 
class, and understand and follow the rules. They adjust their 
behaviour to different situations, and take changes of routine in their 
stride. 



 

 

 

Making Relationships Children play co-operatively, taking turns with others. They take 
account of one another’s ideas about how to organise their activity. 
They show sensitivity to others’ needs and feelings, and form positive 
relationships with adults and other children. 

People and 
Communities 

Children talk about past and present events in their own lives and in 
the lives of family members. They know that other children don’t 
always enjoy the same things, and are sensitive to this. They know 
about similarities and differences between themselves and others, 
and among families, communities and traditions. 

The World Children know about similarities and differences in relation to places, 
objects, materials and living things. They talk about the features of 
their own immediate environment and how environments might vary 
from one another. They make observations of animals and plants and 
explain why some things occur, and talk about changes. 

 

Year 1 

Children know they can choose what happens to their body. 

Children can make healthy choices about sleep and exercise. 

Children can make healthy choices about food and drink. 

Children know how to keep their body clean. 

Children know what is safe to eat or drink. 

Children know how to keep themselves safe. 

 

Year 2 

Children can name the main parts of boys’ and girls’ bodies. 

Children understand how to respect their own and others bodies. 

Children understand that they are all different and different people like different things. 

Children can describe how they have changed since they were a baby. 

Children can describe how they will change as they get older. 

Children can describe things that might change in a person’s life and how it might make them 
feel. 

 

 

 

 



 

 

 

Year 3 

Children can choose what happens to their body and say no. 

Children know how to keep their body healthy. 

Children know why it is important to get enough sleep. 

Children know how good hygiene helps to stop the spread of disease. 

Children know how to take medicine safely and keep safe around drugs. 

Children know how to make better choices and choose healthy habits. 

 

Year 4 

Children can describe male and female body parts and explain what these are for. 

Children can describe how boys’ bodies will change as they go through puberty. 

Children can describe how girls’ bodies will change as they go through puberty. 

Children can describe the feelings that some people experience as they grow up. 

Children can understand that there are many different types of relationships and families. 

Children can describe how babies are made and how they are born. 

 

Year 5 

Children know that their body belongs to them and that they have control over what 
happens to it. 

Children understand why getting enough sleep is important. 

Children know how to take care of their changing body. 

Children understand the harmful effects of using drugs, including alcohol and tobacco. 

Children understand what positive body image is. 

Children make informed choices in order to look after their physical and mental health. 

 

 

 

 

 

 

 

 



 

 

 

Year 6 

Children can describe the changes people’s bodies go through during puberty and how they 
can look after their changing bodies. 

Children can describe how thoughts and feelings may change during puberty and suggest 
how to deal with those feelings. 

Children recognise that many things affect the way they feel about themselves and 
understand that there is no such thing as an ideal kind of body. 

Children understand what a loving relationship is and that there are many types of 
relationships. 

Children understand what a sexual relationship is and who can have a sexual relationship. 

Children can describe the process of human reproduction from conception to birth. 

 

Statutory Relationships Guidance - by the end of primary school pupils should know 

TOPIC PUPILS SHOULD KNOW 

Families and 
people who 
care about me 

 That families are important for children growing up because they can give love, security 
and stability 

 The characteristics of healthy family life, commitment to each other, including in times 
of difficulty, protection and care for children and other family members, the importance of 
spending time together and sharing each other’s lives 

 That others’ families, either in school or in the wider world, sometimes look different 
from their family, but that they should respect those differences and know that other 
children’s families are also characterised by love and care 

 That stable, caring relationships, which may be of different types, are at the heart of 
happy families, and are important for children’s security as they grow up 

 That marriage represents a formal and legally recognised commitment of two people to 
each other which is intended to be lifelong 

 How to recognise if family relationships are making them feel unhappy or unsafe, and 
how to seek help or advice from others if needed 

Caring 
friendships 

 How important friendships are in making us feel happy and secure, and how people 
choose and make friends 

 The characteristics of friendships, including mutual respect, truthfulness, 
trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences and 
support with problems and difficulties 

 That healthy friendships are positive and welcoming towards others, and do not make 
others feel lonely or excluded 

 That most friendships have ups and downs, and that these can often be worked 
through so that the friendship is repaired or even strengthened, and that resorting to 
violence is never right 

 How to recognise who to trust and who not to trust, how to judge when a friendship is 
making them feel unhappy or uncomfortable, managing conflict, how to manage these 
situations and how to seek help or advice from others, if needed 



 

 

 

TOPIC PUPILS SHOULD KNOW 

Respectful 
relationships 

 The importance of respecting others, even when they are very different from them (for 
example, physically, in character, personality or backgrounds), or make different choices or 
have different preferences or beliefs 

 Practical steps they can take in a range of different contexts to improve or support 
respectful relationships 

 The conventions of courtesy and manners 

 The importance of self-respect and how this links to their own happiness 

 That in school and in wider society they can expect to be treated with respect by 
others, and that in turn they should show due respect to others, including those in positions 
of authority 

 About different types of bullying (including cyberbullying), the impact of bullying, 
responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help 

 What a stereotype is, and how stereotypes can be unfair, negative or destructive 

 The importance of permission-seeking and giving in relationships with friends, peers 
and adults 

Online 
relationships 

 That people sometimes behave differently online, including by pretending to be 
someone they are not 

 That the same principles apply to online relationships as to face-to face relationships, 
including the importance of respect for others online including when we are anonymous 

 The rules and principles for keeping safe online, how to recognise risks, harmful 
content and contact, and how to report them 

 How to critically consider their online friendships and sources of information including 
awareness of the risks associated with people they have never met 

 How information and data is shared and used online 

Being safe  What sorts of boundaries are appropriate in friendships with peers and others 
(including in a digital context) 

 About the concept of privacy and the implications of it for both children and adults; 
including that it is not always right to keep secrets if they relate to being safe 

 That each person’s body belongs to them, and the differences between appropriate 
and inappropriate or unsafe physical, and other, contact 

 How to respond safely and appropriately to adults they may encounter (in all contexts, 
including online) whom they do not know 

 How to recognise and report feelings of being unsafe or feeling bad about any adult 

 How to ask for advice or help for themselves or others, and to keep trying until they are 
heard 

 How to report concerns or abuse, and the vocabulary and confidence needed to do so 

 Where to get advice e.g. family, school and/or other sources 

 

 

 


